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nfant and Nursery School

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil
premium had within our school.

The EEF (Education Endowment Toolkit) was used alongside what has worked previously in school when deciding the evidence or rationale of the
school’s action. Red shows the impact in months from research of our chosen activity

See link for further information https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/

Pupil Premium Strategy Statement -School Overview

Detail Data
School name Bracebridge Infant and Nursery School
Number of pupils in school 60 (excluding Nursery)
Proportion (%) of pupil premium eligible pupils 25% (15)
Academic year/years that our current pupil premium strategy plan covers (3-year plans are 2024-2025
recommended) 2025-2026

2026-2027
Date this statement was published October 2024
Date on which it will be reviewed July 2025 -Reviewed 0207.2025
Statement authorised by Board of Trustees
Pupil premium lead Lucy Wilson- Headteacher
Governor / Trustee lead Robert Pitman




Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 22,725
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)

Total budget for this academic year £ 22,725

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of Intent

At Bracebridge we strive to ensure that all pupils, irrespective of their background or the challenges they face make good or better progress and
achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal and
aspire to ‘Be the best that they can be!’

We will consider the challenges faced by vulnerable pupils, for example those families open to social care, facing poverty, housing issues, EAL and
SEN complications, low aspirations, and limited life experience. The activity we have outlined in this statement is also intended to support their needs,
regardless of whether they are disadvantaged or not. Common barriers to learning for disadvantaged children, can be less support at home, weak
language and communication skills, lack of confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also
be complex family situations that prevent children from flourishing. The challenges are varied and there is no “one size fits all”.

We understand the greatest impact for these children will be high-quality first teaching, with a focus on areas in which disadvantaged pupils require
the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be
sustained and improved alongside progress for their disadvantaged peers.

Our ultimate objectives are:

To continue to ensure the outcomes for pupils in receipt of pupil premium are at least in line with those of peers in school across the cur-
riculum.

Some of our pupils in receipt of pupil premium have identified special educational needs. In all cases we strive to ensure all our pupils make excellent
progress. We believe that all our pupils benefit from high quality teaching every day and we ensure our strategy provides for this with further addi-
tional intervention through one to one and small group teaching. Our interventions is tailored around a ‘keep up, not catch up’ approach whereby we
termly track all children to ensure no child is left behind and their individual needs are identified, tracked, monitored and met. We have accessed this
using our current highly trained staff in school

We have recently identified a small group of pupils who are not making the progress we would expect, despite this intervention, and so our strategy
for 2024-2027 focuses on the needs of this group. We focus on ensuring that support is given to these children and that adaptations are made to the
curriculum to allow all children to access a full curriculum through high quality teaching and learning opportunities

Ensure the well-being needs of all pupils in receipt of pupil premium funding are met to ensure they are on track to make or exceed ex-
pected progress and attainment.

At Bracebridge Infant and Nursery School we know children must be ready to learn by ensuring their personal, social, emotional and developmen-
tal needs are met. This has been particularly evident for children on entry to EYFS. We have established a successful induction programme which



is now embedded in school and led by the EYFS lead. Our comprehensive PSHE programme and curriculum are carefully crafted and taught to
encourage further opportunities to develop children’s PSED. This early intervention will help to remove these barriers sooner in the child’s educa-
tion. Lockdown has seen an increase in pupils’ emotional and social needs that impact on learning with increases in both pupil and adult mental
health and wellbeing needs. In our strategy we focus on encouraging meeting the well-being needs of pupils and families, by providing exciting
learning including access to outdoor learning and other experiences.

When making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvan-
taged

We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate
the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge number | Detail of challenge

1 Below oral language and communication skills on entry to school inhibit the progress of many pupil premium eligible pupils
COMMUNICATION | in all areas of the curriculum. This is often compounded by the lack of engagement of some pupil premium children’s
AND parents in education, for example; children who do not experience story or books or read at home often with an adult
LANGUAGE/SEND | outside of school and do not receive parental support with homework tasks.

2 There is a small, key group of pupil in receipt of PP not making expected progress in Year 1 and Year 2 despite
EDUCATIONAL interventions

OUTCOMES

3 Pupils’ emotional well-being and their lack of social and behavioural needs are affecting some children being in a position
PASTORAL to be able to make progress and their readiness to learn

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

Challenge Number | Intended outcome Success Criteria
1 To improve the communication and language The communication, language and literacy skills of PP children on
skills of all children on entry to school. exit to reception to be in line with their peers — a result of a lan-

guage rich environment and based on assessments and observa-
tions. This will be evident through Read Write Inc and Speech and
Language opportunities.

Drawing Club in EYFS will impact on children’s Communication
and Language, as well as increased opportunities for teacher talk

Parents of EYFS pupils, to be more engaged with their pupils’
learning, attend regular events within school to support them in
helping their children in the early years of their education.




Consider the lowest 20% and further support to ensure that chil-
dren are at least in line with national outcomes for disadvantaged
children linked to assessment

To continue to ensure the outcomes for pupils in re-
ceipt of pupil premium are at least in line with those
of peers in school across the curriculum through
ensuring high quality teaching is effectively in
place, alongside targeted interventions.

To ensure all pupils in receipt of pupil premium, in-
cluding those with SEND, make expected progress
from their starting points in EYFS

In all year groups, SEND/PP pupils make progress that is in line
with their peers — a result of quality first teaching and targeted
SEND support intervention and provision mapping shows sus-
tained impact of interventions and targeted support delivered when
needed.

Progress rates for PP pupils to be sustained, in line with non-PP pupils
across school, in Reading, Writing and Maths. Attainment to be in line
with national average. This will be measured via whole school attainment
data using our internal tracking system. Phonics- Year 1 at least 90% of
disadvantaged to meet standard. KS1 — 75% of PP children to meet ex-
pected standard

Increase the progress for a key group of pupils in receipt of pupil pre-
mium in achieving GLD (EYFS) so that data is above national at end of
Reception

To ensure the well-being needs of all pupils in re-
ceipt of pupil premium funding are met to ensure
they are ready for learning.

Children’s well-being needs are met and supported to ensure they are
attending school more regularly and able to access high quality teach-
ing and targeted interventions where needed to support them in making
progress.

Children will be provided with exciting learning including access to out-
door learning and other experiences.

Children will have access to and engage with a fully training ELSA
(Emotional Literacy Support Assistant) weekly, in addition to wellbeing

weekly clubs and other events run by highly trained staff.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost:: £3004

opportunities in the classroom environment and
beyond for all EYFS children, increasing their
ability and confidence to use language. Provide
language rich learning environments

Encourage children to engage in communication
and language activities throughout the day and
provide high quality modelling of expectations
engaging in dialogue with children in EYFS
consistently, modelling vocabulary and language

Staff will be expected through CPD and own
practice to encourage and model communication
and language through their own interactions with
children in the environment

Staff will use a range of approaches and books to
promote a love of reading and book talk through
favourite five, reading to children daily, dedicated
time and use of the Drawing Club

https://educationendowmentfoundation.org.uk/education-evidence/early-years-
toolkit/communication-and-language-approaches?utm source=/education-evi-
dence/early-years-toolkit/communication-and-language-approaches&utm_ me-
dium=search&utm campaign=site search&search term=improving%20commu-
nication%20and%20language

‘Communication and language approaches typically have a very high impact and
increase young children’s learning by seven months’

Feedback (+7 months — EEF Toolkit)

See EEF Toolkit : Early Literacy Approaches

https://educationendowmentfoundation.org.uk/education-evidence/early-years-
toolkit/early-literacy-approaches

Activity Evidence that supports this approach Challenge
number(s)
addressed

To develop communication and language See EEF Toolkit : Communication and language approaches 1 and 2




We will also provide children with a range of
appropriate texts designed to engage and
challenge the children- encouraging book talk

Staff will engage in drawing club training led by
EYFS lead throughout the year that positively
impacts on children’s communication and
language skills and retention.

Staff will engage children through storytelling,
group reading, small phonics groups/teaching
and tailored interventions — combining
approaches

‘Some types of communication and language approaches appear, on average,
to be more effective than others. There is consistent evidence that reading to
young children, and encouraging them to answer questions and talk about the
story with a trained adult, is an effective approach’

‘Combining multiple early literacy approaches may be more effective than any

single approach. This is because improvements in one specific area, does not
always lead to improvements in other areas too’

Feedback (+4 months — EEF Toolkit)

develop a collaborative learning approach in _ _ _ _ _
school focussing on improving standards in https://educationendowmentfoundation.org.uk/education-evidence/teaching-
Writing learning-toolkit/collaborative-learning-approaches

‘The evidence indicates that groups of 3 — 5 is most effective for collaborative
Carefully construct, adapt and embed the learning approaches — there are smaller positive impacts for both paired work
curriculum to focus on focussingon and collaborative learning activities with more than 5 pupils in a group.’
achievements for all groups of children in
classes, particularly in Writing with a ‘Most of the positive approaches include the promotion of talk and interaction
collaborative approach between learners.’

Feedback (+5 months — EEF Toolkit)
Provide children with opportunities to develop See EEF Toolkit: Social and Emotional Learning Strategies 2 and 3

their social and emotional skills in EYFS in the
classroom and beyond.

Provide children through Jigsaw sessions,
talking therapy, ELSA and other targeted
interventions as well as opportunities intrinsic

https://educationendowmentfoundation.org.uk/education-evidence/early-years-

toolkit/social-and-emotional-learning-strateqgies

‘SEL strategies can have a positive impact on young children’s social interac-
tions, attitudes to learning, and on aspects of early learning across the curricu-
lum’




within the EYFS curriculum to develop their
social and emotional learning.

Feedback (+3 months — EEF Toolkit)

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 14 574

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Provide children with daily Intervention in class
and 1:1 or in a small group targeted intervention
linked delivered by highly trained teaching
assistants to ensure children can ‘keep up not
catch up’ Children will be able to retain more
knowledge. Live marking and verbal feedback

Provision mapping termly tracked and reviewed
by all staff every 6-8 weeks to ensure ‘no child is
left behind’ and children are on track and do not
remain on intervention for a long period of time.

See EEF Toolkit: Teaching Assistant Interventions

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-interventions

‘Research which focuses on teaching assistants who provide one to one or
small group targeted interventions shows a stronger positive benefit. Often inter-
ventions based on a clearly specified approach which teaching assistant have
been trained to deliver.’

‘Positive effects have been found in studies where teaching assistants deliver

high-quality structured interventions which deliver short sessions, over a finite
period, and link learning to classroom teaching’

Feedback (+4 months — EEF Toolkit)

ALL

Effective deployment of teaching assistant to
support key children and year groups

Qualified teacher employed as highly trained
Teaching Assistant to deliver interventions each
week ( 15 hours)

EEF research guidance:
https://educationendowmentfoundation.org.uk/education-evidence/quidance-re-
ports/teaching-assitants

‘Research on TAs delivering targeted interventions in one-to-one or small group
settings shows a consistent impact on attainment of approximately three to four
additional months’ progress (effect size 0.2 — 0.3). Crucially, these positive ef-
fects are only observed when TAs work in structured settings with high quality
support and training. When TAs are deployed in more informal, unsupported in-
structional roles, they can impact negatively on pupils’ learning outcomes.

ALL




Wider strategies (for example, related to attendance, behaviour, wellbeing)

Total budgeted cost: £ 5147

capital and to give them access to life enrich-
ing experiences through:

PP pupils encouraged to take partin an

Activity Evidence that supports this approach Challenge
number(s)
addressed

Children with specific behavioural and learning See EEF Toolkit: Behaviour Interventions 2 and 3

needs are supported through specific interven- https://educationendowmentfoundation.org.uk/education-evidence/teaching-

tions and children experiencing barriers to learning-toolkit/behaviour-interventions

learning will be identified and the following sup-

port given ) ) ] )

o Wellbeing support through mindful ‘Evidence suggests that, on average, behaviour interventions can produce
moments club or access to ELSA moderate improvements in academic performance along with a decrease in

e Breakfast club provision problematic behaviours’

e Sports Provision

e Behaviour treat/reward system Behaviour interventions +4 months

o 1:1 work

* Social and Emotional inter- See EEF Toolkit: Social and Emotional Learning Strategies
vention groups

e Lego Therapy sessions o _ N

e Lunchtime support to be provided The EEF Toolkit evidence suggested that SEL strategies can have a positive
by TA for vulnerable pupils who impact on social interactions, attitudes to learning itself. Clear links to mental
need support. wellbeing

e Dedicated wellbeing time and activi- -https://educationendowmentfoundation.org.uk/education-evidence/early-years-
ties weekly for children to develop a toolkit/social-and-emotional-learning-strategies?utm_source=/education-
range of strategies including sports, evidence/early-years-toolkit/social-and-emotional-learning-
meditation, cookery sewing etc. strategies&utm medium=search&utm campaign=site searchh&search term

¢ Revision of behaviour policy- con- Social and Emotional learning +3months
sistent approach

Build on our PP children’s social and cultural See EEF Toolkit: Life Skills and Enrichment 2and 3
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extra-curricular club and ensuring we

provide wider experiences and opportu-

nities to enrich their understanding.

Ensure all PP pupils can engage and

take part in trips and events

https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-
enrichment?utm source=/quidance-for-teachers/life-skills-
enrichment&utm medium=search&utm campaign=site searchh&search term

These approaches may happen during or outside of normal school hours and
may seek to pursue academic goals through non-traditional means (e.g., improv-
ing maths by playing chess); develop children’s character(e.g., their motivation
or resilience); or pursue wider goals because these are held to be important.

Enriching education has intrinsic benefits (sometimes referred to as “arts for arts’
sake”). We think all children, including those from disadvantaged backgrounds,
deserve a well-rounded, culturally rich, education.

11




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes 2024-25

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.

Desired outcomes and how they will be
measured

Evaluation of impact — end of academic year

To ensure the communication, language and literacy
skills of PP children on exit to reception to be in line
with their peers — a result of a language rich
environment

Listening & Attention: 100% of PP children met the ELG
Speaking: 100% of PP children met the ELG

Reading: 100% of PP children met the ELG
Writing: 50% of PP children met the ELG

This was in line with their peers and was as a direct result of Drawing Club, Zones of
Regulation training and implementation and a language rich environment both
spoken and written

To continue to ensure the outcomes for pupils in re-
ceipt of pupil premium are at least in line with those
of peers in school across the curriculum through en-
suring high quality teaching is effectively in place,
alongside targeted interventions.

To ensure all pupils in receipt of pupil premium, in-
cluding those with SEND, make expected progress
from their starting points in EYFS

In all year groups, most PP pupils made progress that was in line or above with
their peers — a result of quality first teaching and targeted support intervention
and provision mapping which showed sustained impact of interventions and tar-
geted support delivered when needed.

Phonics:

At the end of Year 1, 89% of PP children passed the phonics screening check. (8
out of 9 children)

Year 2 retakes 100% of PP children passed the phonics screening check — all from
previous setting

Reading

At end of KS1, 75% of PP children achieved expected or above in Reading. All
making huge improvements from their EYFS starting points or from their entry point
into school

12




Writing: At end of KS1, 50% of PP children achieved expected or above in Writing.
All making huge improvements from their EYFS starting points or from their entry
point into school

Maths: At end of KS1, 50% of PP children achieved expected or above in Writing.
All making huge improvements from their EYFS starting points or from their entry
point into school

they are ready for learning.

3 To ensure the well-being needs of all pupils in re-
ceipt of pupil premium funding are met to ensure

Children’s well-being needs are met and supported to ensure they are attending
school more regularly and able to access high quality teaching and targeted inter-
ventions where needed to support them in making progress. Wellbeing support and
parenting support provided for families. Signposting of support given to PP families

Children were provided with exciting learning including access to outdoor learning
and other experiences including Seaside trips, farm visits- 100% of PP children took
part- no child was excluded

100% of PP children who were |dentified as needing targeted support were given
access to and engaged with a fully trained ELSA (Emotional Literacy Support
Assistant) weekly, ( 4 children) counselling sessions/play therapy session with
external agencies or other targeted wellbeing support (3 children). These were
funded by school for the children as identified during PPMs, CIN , TAC meetings or
as part of provision mapping. In addition to wellbeing weekly clubs and other events
run by highly trained staff which were delivered and attended by over 75% of PP
children across school ( 10 children). These include Hama bead club, eco club, Art
club and cookery club.

Externally provided programmes

Programme

Provider

Drama/Music

Music Bugs, Lincolnshire Music

Service,

Read, Write Inc consultancy

Ruth Miskin

Moderation/Curriculum Support

Jeannie Bulman
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Play Therapy A Different Angle

Sports Clubs/ Swimming LCFC , NK One Life

Dance Club HSDC Dance Club

Arts Enrichment Culture Collider
% Mr Rob Pitman Chair of Trustees Date; 02.10.24 Reviewed 02.07.25
and 08.10.25
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